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Chapter 1 
Overview 

 
Description/Intention of Curriculum 
 
 The STAIR Curriculum was designed to support students in the primary 
grades who are identified by their schools or families as struggling readers.  These 
students are reading slightly below grade level expectations but are not identified as 
having a learning disability.  The curriculum is delivered in an after-school program 
that meets twice a week for approximately an hour and a half, or in a Saturday 
morning program that meets for approximately 2 and a half hours each week. 
STAIR students work one-on-one with volunteer tutors who have been trained to 
use the curriculum and receive constant support and supervision from a paid Site 
Director or Site Manager.  STAIR sites are located at schools, community centers 
and churches. 
 The STAIR program is based on research that states that students who are 
strong and independent readers by the end of third grade are more apt to be 
successful in middle school and go on to graduate from high school.  The intention of 
the STAIR curriculum is to reinforce concepts already introduced and taught in the 
schools and provide students with multiple and varied opportunities to further 
develop and practice their reading and language skills and grow their confidence 
under the guidance of a caring tutor.  The ultimate goal of the STAIR curriculum is 
to foster the development of confident, independent and life-long readers.  

The curriculum consists of 8 Units, each with 12 Lessons, ranging in grade 
level expectations from Kindergarten (Unit 1) to the middle of Third Grade (Unit 8).  
The following chart shows the relationship of the STAIR Units to expected 
milestones in reading/writing development.  

 
Milestones in Reading/Writing Development 

 
Emergent Readers 
Approximate Grades K 
and 1.  STAIR Units  1 
and 2 

Early Readers 
Approximate Grades 1 
and 2.  STAIR Units 3, 4 
and 5 

Transitional Readers 
Approximate Grades 2 
and 3.  STAIR Units 6, 7 
and 8 

x Become aware of 
print. 

x Read orally, 
matching word by 
word. 

x Use meaning and 
language in simple 
text. 

x Hear sounds in 
words. 

x Know names of 
most alphabet 
letters and many 
letter-sound 
relationships.  

x Use letter-sound 
information along 
with meaning and 
language to solve 
words.  

x Read silently most 
of the time. 

x Have a large core 
of known words 
that are 
recognized 
automatically. 

x Use multiple 
sources of 
information while 
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x Recognize name 
and some letters. 

x Use information 
from pictures. 

x Connect words 
with names. 

x Notice and use 
spaces between 
words. 

x Read orally. 
x Match one spoken 

word to one 
printed word 
while reading 1 or 
2 lines. 

x Use spaces and 
some visual 
information to 
check on reading. 

x Know the names 
of some alphabet 
letters.  

x Know some letter-
sound 
relationships. 

x Read left to right.  
x Recognize a few 

high frequency 
words.  

x Read without 
pointing. 

x Read orally and 
begin to read 
silently.  

x Read fluently with 
phrasing on easy 
texts: use of 
punctuation. 

x Check to be sure 
reading makes 
sense, sounds 
right, and looks 
right. 

x Check one source 
of information 
against another to 
solve problems.  

x Use information 
form pictures as 
added information 
while reading.  

reading for 
meaning.  

x Integrate sources 
of information 
such as letter-
sound 
relationships, 
meaning, and 
language 
structure.  

x Consistently check 
to be sure all 
sources of 
information fit.  

x Do not rely on 
illustrations but 
notice them to 
gain additional 
meaning.  

x Understand, 
interpret, and use 
illustrations in 
information texts. 

x Know how to read 
differently in 
different genres. 

x Have flexible ways 
of problem solving 
words, including 
analysis of letter-
sound 
relationships and 
visual patterns.  

x Read with 
phrasing and 
fluency at 
appropriate levels 

Emergent Writers 
Approximate Grades K 
and 1.  STAIR Units 1 
and 2 

Early Writers 
Approximate Grades 1 
and 2. STAIR Units 3, 4 
and 5 

Transitional Writers 
Approximate Grades 2 
and 3. STAIR Units 6, 7, 
8.  

x Write name left to 
right. 

x Write alphabet 
letters with 

x Write known 
words fluently. 

x Spell many words 
conventionally 
and make near 
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increasingly 
accurate letter 
formation. 

x Hear and 
represent some 
consonant sounds 
at the beginning 
and ends of words. 

x Use some letter 
names in the 
construction of 
words. 

x Sometimes use 
spaces to separate 
words or 
attempted words.  

x Label drawings.  
x Establish a 

relationship 
between print and 
pictures. 
Remember 
message 
represented with 
letters and words.  

x Write many words 
phonetically.  

x Write a few easy 
words accurately.  

x Communicate 
meaning in 
drawing.  

x Write left to right 
across several 
lines.  

x Write 20 to 30 
words correctly.  

x Use letter-sound 
and visual 
information to 
spell words.  

x Approximate 
spelling of words, 
usually with 
consonant 
framework and 
easy-to-hear 
vowel sounds.  

x Form almost all 
letters accurately. 

x Compose 2 or 3 
sentences about a 
single idea.  

x Begin to notice the 
author’s craft and 
use techniques in 
their own writing.  

x Write about 
familiar topics and 
ideas. 

x Remember 
messages while 
spelling words.  

x Consistently uses 
spacing.  

x Relate drawings 
and writing to 
create a 
meaningful text.  

x Reread their 
writing.  

accurate attempts 
at many more.  

x Work on writing 
over several days 
to produce longer, 
more complex 
text.  

x Produce pieces of 
writing that have 
dialogue, 
beginning, and 
endings. 

x Develop ideas to 
some degree. 

x Employ a flexible 
range of strategies 
to spell words.  

x Consciously work 
on their spelling 
and writing skills. 

x Write a few 
different genres. 

x Demonstrate 
ability to think 
about ideas while 
“encoding” written 
language.  

x Uses basic 
punctuation and 
capitalization 
skills.  

x Continue to 
incorporate new 
understanding 
about how authors 
use language to 
communicate 
meaning.  

Gay Su Pinnell and Irene Fountas Shared Reading; Good First Teaching for All Children. Portsmouth, 
NH: Heineman, 1996 

 
Students are assessed in the first few weeks of STAIR and begin working 

through the Unit that best fits their instructional level.  When finished, they take a 
Unit Mastery Review.  If the student does well in the Mastery Review, they move 
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to the next Unit.  If the student struggled with any aspect of the Unit, they receive 
the additional instruction and reinforcement necessary to master those areas before 
moving on to the next Unit.   

STAIR’s curriculum is based on the following research-based principles 
related to literacy development and instruction. 

x Learning to read involves the interactive and simultaneous development of 
reading, writing, listening, speaking, and in this age of technology, viewing.  

x Reading is defined as deriving meaning from print; therefore, comprehension 
is the ultimate goal or outcome.  

x Students learn to read best in low-risk environments supported by 
understanding adults who model multiple word recognition and 
comprehension strategies as well as fluent reading.  

x Readers who are engaged in reading/learning activities have high self-
efficacy and are therefore intrinsically motivated to further engage in 
reading, i.e. reading is the best practice for learning to read.  

x Hearing books read aloud is key to language development and learning to 
read. 

x Good readers use multiple strategies for word recognition, including the use 
of extensive sight word vocabularies, ability to use context to identify 
word(s) or meaning, and ability to apply principles of phonics to decode 
unknown words.  

x Phonics instruction should be explicit and embedded in the process of 
reading phrases and texts. 

x Comprehension strategies should be explicitly named, taught, modeled, and 
practiced through the Guided reading of texts.  

x Choice in reading material is an integral part of learning to read and 
becoming a life-long reader. 

x Students should be encouraged to talk about their reading - going beyond 
just answering fact-based questions.  

x Students should spend less time completing worksheets that isolate skills 
and more time in interactive and guided reading practice.  

x Writing experiences should be related to reading experiences.  
Source: Developing Early Literacy: Report of the National Reading Panel (2008). National Institute of 
Literacy 
 
Lesson Components 
 
 Each of the 12 lessons in the 8 STAIR Units has the same seven Components.  
They are described briefly below.   
 

1. Prepare the Lesson 
The Tutor Lesson Plans for each Unit provide explicit instructions regarding how 
to present all aspects of each lesson, some may seem lengthy at first, but there is 
routine and repetition built into each lesson so, over time, the lessons will appear 
less and less daunting.  Tutors are not expected to create lessons, but are expected 
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to arrive at the tutoring site at least 15 minutes prior to the student’s scheduled 
arrival. This allows the tutor to review the day’s lesson and read over notes they 
wrote at the end of the last lesson or the notes another tutor who worked with the 
same student wrote. Tutors will also need to time to ask the Site Director any 
questions they might have and gather needed materials including the Student’s 
Bag, which contains the student’s Word Bank, Student Folder, various teaching 
materials and books.   

2. Interactive Reading 
This lesson component comes at the beginning of each tutoring session and not only 
sets the tone for the day, but represents a fundamental principle of STAIR - that 
students best learn to read by consistently reading with adults who share their own 
love for reading and model skills related to fluency and comprehension.  In 
Interactive Reading, the tutor and the student will read or reread authentic 
literature including stories, songs, poems, and rhymes, sharing the role of reader.  
Interactive Reading is a way to create opportunities for students to learn and 
practice reading and comprehension strategies in a low-stress environment with the 
support of their tutor. 

3. Sight Word/Vocabulary Development 
Most people rely on the rapid recognition of words for 95% of their reading.  This 
includes words that can be sounded out but encountered so frequently that the 
reader recognizes them instantly and is therefore free to concentrate on the 
meaning of the text.  Sight words are words that appear in high frequency across all 
genres of reading selections.  They are generally function words that carry no 
meaning themselves but lead the reader to the meaning of the sentence or phrase in 
which they appear.  This section of the lesson provides time for students to build a 
strong sight vocabulary through activities such as Word Bank Games, spelling 
activities and practice drills with Word Bank cards.  

4. Word Study 
During the Word Study component of each lesson, the tutor will teach a focused 
lesson related to phonemic awareness, phonics, grammar, or spelling.  These lessons 
are detailed in the Tutor Lesson Plans.  Their purpose is to support the student’s 
growing understanding of how to use sound/symbol correspondence and language 
rules to decode unknown words.  Lessons are often taught by using the student’s 
white board and reinforced through worksheets in the Unit Workbook. 

5. Guided Reading  
During the Guided Reading component, the student practices reading by applying 
skills learned in the Sight Word/Vocabulary Development and Word Study 
components of the STAIR lessons.  The student is taught to apply comprehension 
and decoding skills while reading material(s) at their instructional level.  These 
materials include SRA Power Builders from the SRA Reading Laboratory 
(referred to as the SRA in the Lessons).  Tutors will guide the student’s reading and 
coach them to apply both word recognition and comprehension strategies.  

6. Just for Fun and Fluency 
Fluency is not just reading fast but reading accurately with a pace and expression 
that shows that the reader comprehends what he is reading.  The very best strategy 
to use to develop fluency is rereading familiar texts in relaxed situations where the 
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emphasis is on enjoyment not perfection.  This component of each STAIR lesson 
provides time for students to do just that.  They will be able to choose reading 
material and other activities that will provide practice in low-stress situations.  

7. Tutor Notes 
The component at the end of each lesson is a series of questions in the Tutor 
Lesson Plans titled Tutor Notes.  Each tutor should respond to these questions 
before leaving so that the Site Director can review them and provide advice to 
support the student’s further reading development.  If the student is also working 
with another tutor, that tutor will be able to read the notes and therefore become 
better prepared to support the student through the next lesson.  
 
Approximate Time Schedule for Lesson 
 
Every student will have different needs and tutors should move a lesson at the pace 
that is most comfortable for that student. It may not always be possible to finish 
every aspect of any lesson on any given day. This is one reason that the tutor’s 
comments are so important. However, the following schedule shows an 
approximate time frame for tutoring sessions. Times would be increased by about 5 
minutes per component for Saturday STAIR Programs.  
 
Lesson Components      Approximate Time 
Prepare the Lesson      15 minutes per session 
Interactive Reading     10-15 minutes per session 
Sight Word/ Vocabulary Development    10 minutes per session 
Word Study       10-15 minutes per session 
Guided Reading      10-15 minutes per session 
Just for Fun and Fluency     10-15 minutes per session 
Tutor Notes       5 minutes per session 
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Chapter 2 
Interactive Reading 

 
Interactive Reading is a major component of every STAIR lesson.  It brings 
students and tutors together to read, enjoy, and discuss good books without an 
explicit teaching agenda.  Students have had a long day or week in school; tutors 
have also had a full day or week.  This is a time to enjoy each other’s company in the 
while reading a good book.  It is the beginning of a bond between the student and 
the tutor that will facilitate learning.  This activity begins each tutoring session and 
not only sets the tone for the day, but represents a fundamental principle of STAIR, 
that students best learn to read by consistently reading with adults who share their 
own love for reading and model skills related to fluency and comprehension.  

In Interactive Reading, the tutor and the student read or reread authentic 
literature including stories, songs, poems, and rhymes together – sharing the role of 
reader.  Authentic literature, often called trade books, is literature that is written to 
inform or entertain, not to teach or practice reading skills.  The language used in 
these texts is authentic to the author and the author’s culture and has not been 
edited to conform to any certain reading level.  Therefore, authentic literature is full 
of rich, colorful, and often rhythmic language.  It is important to read the literature 
as the author wrote it, not to try to simplify it or turn it into a phonics or vocabulary 
lesson.  Certainly, vocabulary can be discussed or explained briefly during the 
reading, but often the context of the sentence or the illustrations will provide the 
meaning without interruption.  The experience of reading authentic literature in the 
presence of an adult is very powerful for struggling readers because it provides the 
opportunity for them to develop their own language, hear and practice fluent 
reading and appreciate the informative and entertainment value of reading for 
reading’s sake.    

Beyond just having good books to read, both fiction and nonfiction, students 
need to talk about these books.  Conversation helps students engage and connect to 
texts and through conversation they learn that they have something important to 
say.  This is an essential experience and precursor to becoming confident readers. 
 
Description of Interactive Reading 
 

Tutors select three or four trade books from the site’s library that they feel 
their student will be interested in and present them to the student.  They often use a 
strategy called a Picture Walk to discuss what the book might be about and predict 
what might be happening at different points in the story.  The student will then 
choose the book they want to read with the tutor.  They read the book together, 
stopping occasionally, to check their predictions or make further predictions about 
what will happen next, or just to express surprise or laugh at an unexpected turn of 
events.  When they have finished reading the book, the tutor might engage the 
student in a Grand Conversation where each shares their feelings about the book 
or describes a connection or memory they had while reading the book.  These 
conversations are not long or labored and in the beginning, the tutor may be doing 
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most of the talking, modeling how to talk about books, because students may have 
had little experience discussing books on a personal level.  
 Another activity that might happen after reading a book is a Retelling. In a 
retelling, the student and the tutor think back through the story and recall the 
sequence of events, main characters, problems and solutions that kept the story 
exciting or interesting.  This should be done in a conversational tone and not as a 
fact-finding, right or wrong, questioning session.  Often another Picture Walk will 
be helpful in the Retelling.  

Before moving on to the next activity in the STAIR lesson, the student and 
the tutor record the title of the book read in the Books I’ve Read section of the 
Student Folder.  If the day’s reading was a “reread,” which is highly encouraged, the 
student can put a star by the title that has already been recorded.  When ten titles 
have been read, or reread, the student is asked to choose their favorite, reread it 
with the tutor, and describe what they may have noticed in the second read that 
they did not notice in the first.  

 
Suggested Steps for Planning Interactive Reading 
 

x Before the first tutoring session, choose several new books; include both 
fiction and nonfiction you think your student will like.  Since you do not know 
your student, include books that you particularly like.  During the fourth, 
eighth, and last lesson of each Unit, there will be an opportunity for you to go 
with your student to the site’s library and select several trade books to read 
over the next few weeks.  

x Introduce each book by showing the student the cover of the book and invite 
discussion of the illustrations.  Ask, “What do the illustrations on the cover 
remind you of?”  “What do you think this story will be about?’  “What do you 
know about ________?”  You are evoking prior knowledge here and that will 
help the student comprehend what the student is reading.  

x Conduct a Picture Walk through the book stopping to discuss three or four 
illustrations at the beginning and middle of the text.  At each stop, ask the 
student to predict what is happening and what might happen next.  

x Read the story dramatically, stopping from time to time to confirm 
predictions and make new ones. 

x Take turns reading.  For example, invite student to participate in some way 
by focusing on repetitive elements, or chants, and having them join in with 
you.  Keep the emphasis on meaning and enjoyment. 

x After reading the story, invite a Grand Conversation by discussing whether 
or not you and the student enjoyed the story, why did you, what characters 
did either of you like or dislike and why, or if the story reminded you of 
another story or something that happened in your life.  Refrain from typical 
how, when, why, what comprehension questions.  Although beginning with 
one may help the student begin talking about the book since they are 
probably used to responding to these kinds of question.  
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x End the conversation by inviting the student to reread with you a favorite 
part of the story.  

x Be sure to record the title of the book in the Books I’ve Read section of the 
Student Folder.   

 
STAIR Routines Related to Interactive Reading 
 

Selecting Books for Interactive Reading 
Before the first tutoring session, choose several trade books; include both fiction 
and nonfiction you think your student will like.  Since you do not know your student, 
include books that you particularly like.  During the fourth, eighth, and last lesson of 
each Unit, there will be an opportunity for you to go with your student to the site’s 
library and select several trade books to read over the next few weeks.  Use this as 
an opportunity to discuss with your student what kinds of reading they like to do. 
Respect the student’s taste, but guide them to more sophisticated stories and 
different genres.  

Books I’ve Read 
We keep track of the number of books each student reads – or rereads.  We do 
encourage rereading because this is how we all develop into fluent readers.  Most of 
us do not read fluently the first time we read a new poem or passage.  In the Books 
I’ve Read section of the Student Folder, you will find a place to write down the 
names of books read.  If your student rereads a book, have them put a star by its title 
each time they rereads it.  When the student has read and recorded titles of ten 
books, they are asked to reflect on what their favorite was and why.  This is another 
way to engage students in Grand Conversations about books.  Being able to engage 
in and connect to authentic literature fosters the development of a confident and 
life-long reader.  
 
Strategies Commonly Used in Interactive Reading 
 

Choral Reading Style  
Choral Reading Style is when you and the student read a passage together as if you 
are singing but without music.  It helps students express rhythm and expression in 
their reading because they are following your lead.  It also provides students 
practice in word recognition.  

Picture Walk  
A Picture Walk is a way of using the pictures in a text to help the reader understand 
what she is going to read and therefore prepare her for the reading.  You take a 
picture walk by looking at the cover of the book and several illustrations within the 
book and discussing what might be going on, what the book might be about, what 
might be happening or about to happen.  Picture Walks help students develop 
comprehension skills because they set a context for the reading.  Often students can 
figure out an unknown word because they understand the context in which the 
word is used. 
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 Picture Walks can be done before reading a book to get the student 
prepared, to preview vocabulary, to make predictions as to what will happen, or to 
evoke prior knowledge about the subject of the book.  Picture Walks can be taken 
after reading to help students retell the story, find the correct sequence, and answer 
questions about the main events that happened in the story.  

Retelling  
Retelling is a strategy used to 1) assess how well a student has comprehended a 
story as they read it and 2) help students develops focus while they read and 
therefore develop comprehension skills.  When we first ask students to “retell” we 
are looking for their understanding of the sequence of the main events of the story. 
As they progress in their ability to comprehend stories as they read, we ask them to 
add details to their retelling by discussing characters, settings, problems, and 
solutions.  As the student progresses in their ability to retell literature, they will be 
able to transfer this knowledge to their writing.  Picture Walks often aid the 
student when she is learning to retell stories.   

Grand Conversation 
Conducting a Grand Conversation moves beyond asking who, what, when, and 
where fact focused questions to asking questions that cause readers to make 
personal connections to the literature.  A Grand Conversation does not have to be 
long.  A minute or two is often all it takes to make personal connections, especially 
when students are just learning to discuss literature on a meaningful level.  Grand 
Conversations are the same kind of discussions adults engage in at book club 
meetings.  

In the beginning, tutors will need to start this conversation and model how to 
carry it out because many of our students have had little experience with literature 
discussions, and this is the very kind of discussion that turns a student into a lover 
of literature and a life-long reader.  Often it is easier to get students talking by 
starting with a specific, concrete question that can be answered by looking back at 
the story or reading.  This gives students confidence in their ideas but it is important 
to move quickly to questions that take both you and the student to a place where 
you can make connections between your own knowledge and experience and the 
literature.  Examples of ways to start great Grand Conversations include:  

x “I loved it when …” 
x “This book reminds me of …” 
x “I wish ______ had not happened!”     
x “What if ….?”  
x “I wonder why …” 
x “I’m not sure about…”  
x “I think…”  
x “I have heard about…” 
x “How would the story be different if _________?” 

One or two conversation starters per story will be effective.  Be sure to offer what 
you think too.  A true conversation is a two-way discussion with no right answer. 
Use genuine puzzlement and a spirit of wonder when asking a question, give the 
student some time to answer, and be realistic about your expectations.  Learning to 
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discuss literature on a deeper level is a lifelong process.  We are just helping the 
student begin. 
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Chapter 3 
Sight Word and Vocabulary Development 

 
High frequency words, also known as instant words, sight words or sight 
vocabulary, are those words that appear over and over again in print.  Numerous 
lists of these words have been compiled and used to both guide and assess reading 
instruction in the early grades.  STAIR uses Edward Fry’s 300 “instant words.”  
According to Fry, the first 100 words on his list make up half of all written material, 
and the 300 words make up approximately 65% of all written text.   

High-frequency word lists contain a large number of words that are 
grammatically necessary to make sense of sentences and paragraphs but do not 
convey meaning themselves.  These are the words such as articles, conjunctions, 
pronouns, verbs, and prepositions that are used to bind together words that bear 
information such as nouns, verbs, adjectives and adverbs.  High frequency words are 
often called function words because they do much to help a sentence function, but 
do not by themselves contain the meaning of a passage.  

Developing a strong sight vocabulary supports a student’s ability to 
concentrate on the meaning while reading because they can quickly and accurately 
read across a line of print and focus on comprehension.  Another rationale for 
teaching students high-frequency words is that a large number of these words are 
not phonically regular.   Words such as the, one, and of do not conform to predictable 
sound/symbol associations.   

A strong sight vocabulary results from multiple and varied experiences 
seeing, reading, discussing, using and writing high frequency words.  It takes much 
more than flashing sight word cards to develop a usable sight vocabulary.  However, 
creating a Word Bank for each student and playing Word Bank Games is an 
important first step. Sight words, such as was, there, the, has, and of, should be 
taught as whole words early in the student’s reading instruction.  These words 
should also be presented in phrases and in stories and informational texts that 
students read with the guidance of the tutor.  Rereading familiar texts also supports 
the development of a strong sight word vocabulary.  

In addition to high frequency words, words that have personal meaning or 
high interest for a student should be taught as sight words. Examples of such words 
include the names of pets, siblings or other family members or words that the 
student encounters during reading and finds particularly interesting or amusing. 
These high interest words may or may not be within a student’s specific reading 
level but should be included in the Word Bank and used in drills and games.   
 
Contexts for Teaching High-frequency and High Interest Words 
 
Three of the most effective contexts used to teach high frequency and high interest 
words are described below.  
 

Environmental Print   
As tutors introduce high-frequency words, students can locate these words in the 
environment.  Tutors can also provide students with junk mail, magazines, 
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newspapers, and cereal boxes so that they can find words they are learning and 
highlight them with markers.  This activity provides student with practice reading 
the words in meaningful context.  

Word Games  
Students enjoy playing word games.  Adaptations of games such as Bingo, Go Fish, 
Concentration, and Memory can serve as motivating ways to help students hone 
their sight word recognition skills.  Directions for many Word Bank Games can be 
found in the Word Bank Game section of the Student Folder.  It is important that 
tutors engage students in reading and reviewing the directions for these games 
because in doing so, students will encounter sight words in meaningful context.  
This is also a way to develop conversations between tutors and students as they 
discuss the meaning of the directions.  Other games and Teaching Aids may be 
available at STAIR sites.  Site Directors will be able to help tutors locate and use 
these materials.  

Authentic Literature and Poetry   
When teaching high-frequency words, it is important to provide students with 
multiple opportunities to read the words in meaningful context.  Throughout the 
STAIR curriculum, students encounter authentic literature and poems containing 
many high frequency words.  Reading and rereading these will support the 
development of an effective sight word vocabulary.  
 
Scope and Sequence of Sight-Word Vocabulary within the STAIR Curriculum 
 

Units  1 2 3 4 5 6 7 8 
Reading Fry 
Words 

1-
50 

1-
100 

1-
100 

1-
200 

1-
200 

1-
250 

1-
300 

1-
300 

Writing Fry Words   1-25 1-50 1-
100 

1-
100 

1-
150 

1-
200 

1-
300 

 
STAIR Routines Related to Sight Word and Vocabulary Development 
 

Creating the Student’s Individual Word Bank 
Initially, the Word Bank is a blank pack of index cards located in the Student Bag. 
The tutor begins to transform this pack of index cards into the Word Bank on the 
student’s first day of STAIR.  The student is asked to read from the Sight 
Words/Phrases section of the Student Folder.  Each word which he cannot read 
instantly is written on a card. The Word Bank is used to help students develop their 
sight vocabulary and their general vocabulary by playing common games like Flash 
and Say, Word Bank Concentration, and Go Fish!   

Updating the Word Bank 
You will want to keep about 30 to 35 cards in the Word Bank for use in games and 
drills.  At least ¾ of those words should be easy for the student and ¼ should be 
challenging.  There are several ways to keep the Word Bank up to date.  During the 
Sight Word/Vocabulary Development Component of several lessons in each 
Unit, you will be given directions to update the student’s Word Bank.  But feel free 
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to do it more often if you deem it necessary.  The procedure for updating the Word 
Bank is as follows: 

1) Frequently ask the student if there are any words they want to add to their 
bank.  It is especially important to add words the student encounters in their 
reading and finds especially appealing.  We also want to include words that are 
personal to the student.  Such words might be names of family members or pets. 
When a student nominates a word for the Word Bank, write that word on an index 
card and add it to the bank.  Talk about the word with the student as you write it.  
For example, it might rhyme with a word the student knows.  

 2) Periodically, during the Sight Word/Vocabulary Development component 
of the STAIR lesson, test the student on the sight words in their word bank by 
playing Flash and Say. When it seems that the student knows more than three 
fourths of the words in the bank, ask them to go through the bank and nominate five 
words to “retire.”  After retesting the student on those words, mark “retired” and the 
date on the backs of the cards.   Retain these cards in a separate pile so that they can 
be reviewed periodically.  

3) Refresh the Word Bank by adding the next group of 10 words or phrases that 
the student cannot read instantly from the Sight Words/Phrases List in the 
Student Folder. 
 
Strategies Commonly Used in the Sight Word/Vocabulary Development 
Component  
 

Word Bank Games 
Directions for many Word Bank Games are found in the Word Bank Game section 
of the Student Folder.  It is important that tutors engage students in reading and 
reviewing the directions for these games because in doing so, students will 
encounter sight words in meaningful context.  This is also a way to develop 
conversations between tutors and students as they discuss the meaning of the 
directions.   

Flash and Say 
This is a common routine used as a drill and practice game for assessing or 
practicing the student’s sight word skills.  The tutor holds the Word Bank cards in 
front of the student and asks them to read the word.  If they can read it without 
hesitation, the tutor puts it aside and goes on to flash the next card.  If the student 
hesitates, the tutor puts the card at the back of the pile and eventually flashes it 
again. 

Turn the Tables  
When you Turn the Tables you trade places; the tutor becomes the student and the 
student becomes the tutor.  This not only adds variety to any lesson but also places 
the student in a position to monitor the tutor’s answers.  The tutor could then make 
some mistakes for the student to catch.  This will help the student develop self- 
monitoring skills.  
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Chapter 4  
Word Study 

 
A fluent reader is able to deal with unfamiliar printed words rapidly and 
independently as they read.  This is often referred to as decoding, and a reader’s 
decoding ability relies on their 1) vocabulary 2) ability to recognize high frequency 
words rapidly 3) phonological awareness and knowledge of phonics 4) 
understanding of grammar and sentence structure and 5) use of context clues to 
identify words.  These abilities are all of equal importance because they are used 
together, almost simultaneously, during reading to decode unknown words.  A 
fluent reader must develop skills related to all five areas.  This underscores the 
Balanced Approach to literacy instruction underlying the STAIR Curriculum.   

The Word Study component of each lesson focuses on developing the 
student’s phonological and phonemic awareness and knowledge of sound/symbol 
correspondence and sentence structure through short but explicit lessons followed 
by guided practice through workbook and spelling exercises.  Tutors are given clear, 
step-by-step instructions for each lesson in Tutor Lesson Plans so that extensive 
knowledge of phonics is not necessary to be a successful tutor.  However, for those 
who want a refresher course in phonics, here is a brief primer related to 
phonological awareness and phonics instruction.  This may help tutors better 
understand not only the goals of individual lessons, but also how each Component of 
the STAIR lessons works together to provide multiple opportunities for instruction 
and practice related to learning how sounds work in words and language.   

 
Phonological Awareness 
 
Phonological awareness is the ability to hear, recognize, and play with sounds in our 
language.  It’s the recognition that sounds in English can be broken down into 
smaller and smaller parts: sentences, words, rhymes, and syllables.  Phonological 
awareness is auditory; students can do most phonological awareness activities with 
their eyes closed.  Students who have well-developed skills in phonological and 
phonemic awareness have an easier time learning to read.  Phonological awareness 
includes knowing that: 

x Sentences can be segmented into words. 
x Words can be segmented into syllables. 
x Words can be segmented into their individual sounds.  
x The individual sounds of words can be blended together.  
x The individual sounds of words can be manipulated (added, deleted, or 

substituted). 
Skills important to developing phonological awareness: 

x Rhyming – matching the ending sounds of words, called, rhymes (or word 
families), like hat, cat, bat, and rat. 

x Alliteration- producing groups of words that begin with the same initial 
sound like two tall trees. 
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x Sentence segmenting; understanding that sentences are composed of 
separate words.   The pig is fat. (4 words) 

x Syllable blending and segmenting; blending syllables to make words and 
segmenting words into syllables help students distinguish distinct units of 
sound. /mag/net/; /kick/ball/. 

x Phonemic awareness; the most complex phonological skill.  It is the ability to 
segment words into sounds, blend them back together, and manipulate the 
sounds to make new words. 

Adapted from Reading and Learning to Read, 9th Edition by JoAnn Vacca, Richard Vacca, Mary K. Gove, 
Linda C. Burkey, Lisa A. Lenhart, and Christine A. McKeon (2015). New York: Pearson, pages131-132. 

 
Phonemic Awareness 
 
A phoneme is a discrete sound.  Phonemic awareness is the ability to hear and 
manipulate discrete sounds in spoken words, the understanding that spoken words 
consist of a sequence of speech sounds, and an awareness that those individual 
sounds (phonemes) are represented in print by symbols (letters).  Without 
phonemic awareness, a student might be able to learn letter/sound relationships by 
rote but will not understand how to use and coordinate letter/sound knowledge to 
read or spell new words.  Several kinds of tasks are involved in phonemic awareness 
and students should be able to perform these tasks as a precursor to phonics and 
spelling instruction.  These skills include: 

x Phonemic isolation: recognizing individual sounds in a word, for example, 
the first sound in dog is /d/. 

x Phonemic identity: the recognition of the same sounds in different words. 
x Phoneme categorization: recognize a word in a set that does not fit nor has 

an odd sound. 
x Blending: joining together the sounds represented by letters and letter 

clusters in a word. 
x Segmenting beginning and ending sounds in words: Recognition of first 

and last sounds in words. 
x Segmenting separate sounds in a word: recognition of beginning, middle 

and ending sounds in words.  This is the most difficult of the phonemic skills. 
x Phoneme deletion, addition, and substitution: manipulating sounds to 

make new words.  
Best practices for developing phonemic awareness include: 

x Playing with sounds through interactive reading experiences. 
x Asking questions about the sounds children hear when listening to poems, 

songs, or stories. 
x Reading authentic literature with repeating rhymes, established rhythms, 

and predictable refrains.  
x Playing games to reinforce or extend children’s awareness of sounds in 

words.  
x Clapping the number of words heard in a sentence.  
x Clapping the number of syllables heard in a name or word. 
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x Play guessing games or use riddles to help children become sensitive to the 
sounds in words. 

Adapted from Reading and Learning to Read, 9th Edition by JoAnn Vacca, Richard Vacca, Mary K. Gove, 
Linda C. Burkey, Lisa A. Lenhart, and Christine A. McKeon (2015). New York: Pearson, pages132-138. 
 
Guidelines for Contemporary Phonics Instruction 
 

1. Phonics instruction needs to be built on a foundation of phonemic awareness 
and knowledge of the way language works.  Whenever possible, students 
should practice segmenting and blending unfamiliar words that are 
encountered in meaningful print.  

2. Phonics instruction needs to be integrated into a total reading program.  No 
more than 25% of instructional time, and possibly less, should be spent on 
isolated phonics instruction and practices.  

3. Phonics instruction needs to focus on reading print rather than on learning 
rules.  Readers see words in terms of patterns of letters and recognize new 
words by comparing them to words and patterns they already know.  

4. Phonics instruction needs to include the teaching of onsets and rhymes.  An 
onset is the part of the syllable before the vowel. It will be a consonant, 
consonant blend or a digraph. A rhyme is the part of the syllable from the 
vowel onward, also known as the word family. (Example, in the word cart, c 
is the onset and art is the rhyme. Understanding ‘art’ as a word family 
supports a student’s ability to rapidly recognize, read, and spell other words 
in that word family: start, dart, tart, etc.)  

5. Phonics instruction needs to include invented spelling. When students are 
encouraged to write and to use invented spelling, they use their knowledge 
of letter/sound relationships.  Writing with invented spelling improves 
students’ awareness of phonemes, an important precursor to learning to 
decode words.  

Adapted from Reading and Learning to Read, 9th Edition by JoAnn Vacca, Richard Vacca, Mary K. Gove, 
Linda C. Burkey, Lisa A. Lenhart, and Christine A. McKeon (2015). New York: Pearson, page 186. 
 
A Primer on the Content and Language of Phonics 
 
Consonants 
Consonants are all the sounds represented by letters of the alphabet except a, e, i, o, 
and u.  Consonants conform fairly closely to one-to-one-correspondence; for each 
letter there is one sound.  This property of consonants makes them of great value to 
the reader when attempting to sound out an unknown word.  There are some 
consonant anomalies: 
 The letter y is a consonant only at the beginning of a syllable, as in yet. 
 The letter w is sometimes a vowel, as in flew. 
 Sometimes consonants have no sound, as in know. 
 The letter c and g have two sounds, called hard and soft sounds.  
  Hard c: cat, coaster, catatonic (c, sounds like /k/) 
  Soft c: city, receive, cite (c sounds like/s/) 
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  Hard g: give, gallop, garbage (g sounds like/g/) 
  Soft g: giraffe, ginger, gym (g sounds like /j/) 
 
Consonant Blends   
Consonant blends are two or three consonants grouped together, but each 
consonant retains its original sound.  There are several major groups of blends: 

l blends   bl   cl   fl   gl   pl   sl 
 r blends br   cr   dr   fr   gr   pr   tr 
 s blends sc   sk   sm   sn  sp  st   sw 
 three-letter blends:   scr   spr   str   
 
Consonant Diagraphs   
When two or more consonants are combined to produce a new sound, the letter 
cluster is called a consonant diagraph.  The most common consonant diagraphs are 
these: 
 ch as in chin  ph as in phone 
 sh as in shell  gh as in ghost 
 th as in think  nk as in tank 
 wh as in whistle ng as in tang 
 
Vowels 
Vowels are all the sounds represented by the letters a, e, i, o, u.  The letter y serves as 
a vowel when it is not the initial sound of a word.  Sometimes w functions as a vowel 
- usually when it follows another vowel.  There is rarely a one-to-one 
correspondence between a letter presenting a vowel and the sound of the 
vowel.  Vowel sounds are influenced heavily by their location in a word and by the 
letters accompanying them. Several major types of vowel phonemes are worth 
knowing about.  
 A long vowel sound is a speech sound similar to the letter name of the vowel. 
Short vowel sounds are speech sounds also represented by the vowel letter.  An 
example of the long and short sound of each vowel letter follows: 
Short Vowel Sounds    Long Vowel Sounds 
 /a/ as in pat     /a/ as in lake 
 /e/ as in bed     /e/ as in be 
 /i/ as in pit     /i/ as in ice 
 /o/ as in hot     /o/ as in go 
 /u/ as in hug     /u/ as in use 
 
Often when a vowel letter initiates a word, the short sound will be used: for 
example, at, effort, interest, optimist, and uncle.  
 
Vowel Diagraphs  
Vowel diagraphs are two vowels that are adjacent to one another.  The first vowel is 
usually long and the second vowel is silent.  Vowel diagraphs include oa, ee, ea, ai, 
and ay, as in boat, beet, beat, bait, and bay.  There are notable exceptions: oo as in 
look, ew as in flew, ea as in head.  
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Vowel Diphthongs   
Vowel diphthongs are sounds that consist of a blend of two separate vowel sounds.  
These are /oi/ as in oil, /oy/ as in toy, /au/ as in taught, /aw/ as in saw, /ou/ as in 
out, and /ow/ as in how.  Generally, these are best taught through spelling and 
writing exercises.  
 
Consonant-Influenced Vowels   
The letter a has a special sound when followed by l as in Albert or tallow.  
R-controlled vowels occur when any vowel letter is followed by an r: star, her, fir, for 
and purr.  
 
Phonograms 
Phonograms (also called rhymes) are letter patterns that help form word families or 
rhyming words.  Letter clusters such as ad, at, ack, og, ash, ed, et, ess, en, ine, and ike 
can be used to develop families of words: for example, the ad family: bad, dad, sad, 
fad, and so on.  Phonograms (or rhymes or word families) may be one of the most 
useful letter patterns to teach because they encourage children to map speech 
sounds onto larger chunks of letters.  
 
Syllables 
A syllable is a vowel or a cluster of letters containing a vowel and pronounced as a 
unit. Phonograms (or rhymes or word families), for example are syllables.  The 
composition of the syllable signals the most probable vowel sound.  Examine the 
following patterns: 
 Long vowels    CV   be 
      CVe   like 
         rote 
      CVVC   paid 
         beat 
 Short vowels    VC or CVC  it 
         hot 
 R-controlled    Vr   art 
      CVr   car, her 
 Diagraph/diphthong variations VV   saw, book 
         boil, out  
 These patterns underlie the formation of syllables.  The number of syllables 
in a word is equal to the number of vowel sounds. For example, the word 
disagreement has four vowel sounds and thus four syllables.  The word hat has one 
vowel sound and thus one syllable.  
Adapted from Reading and Learning to Read, 9th Edition by JoAnn Vacca, Richard Vacca, Mary K. Gove, 
Linda C. Burkey, Lisa A. Lenhart, and Christine A. McKeon (2015). New York: Pearson, pages187-188.  
 
The Most Useful Phonics Rules 
 
In phonics and spelling instruction, rules are developed as generalization to help 
students learn to decode or spell many words.  English is not a phonetic language, so 
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for almost every rule developed, there are multiple exceptions.  Teaching many 
phonics rules often confuses young readers.  There are however a few rules that 
have only one or two exceptions.  These are useful to young readers learning how 
words work.  The following chart explains these rules.  
 

Pattern Description Examples 
Two sounds of c The letter c can be pronounced /k/ or /s/. 

when c is followed by a, o, or u, it’s pronounced  
/k/ - the hard c sound.  When c is followed by e, 
i,  
or y, it’s pronounced /s/ - the soft c sound.  
 

cat       cent 
cough  city 
cut       cycle 

Two sounds of 
g 

The sound associated with g depends on the  
letter following it.  When g is followed by o, a, or 
 u, it’s pronounced /g/ - the hard g sound.  When  
g is followed by e, I, or y, it’s usually pronounced 
 /j/- the soft g sound.  Exceptions include get 
 and give.  
 

gate     
gentle 
go         giant 
guess   
gypsy 

CVC pattern When a one-syllable word has only one vowel 
and the vowel comes between two consonants,  
it’s usually short.  One exception is told.  
 

bat 
cup 
land 

Final e or CVCe  
pattern 

When there are two vowels in a one-syllable  
word and one is an e at the end of the word, the 
first vowel is long and the final e is silent.  Three  
exceptions are: have, come, and love.  
 

home 
safe 
tune 

CV pattern When a vowel follows a consonant in a one- 
syllable word, the vowel is long.  Exceptions  
include the, to, and do.  
 

go 
she 

r-controlled  
vowels 

Vowels that are followed by r are overpowered 
and are neither short nor long. One exception is 
fire.  
 

car      birth 
dear    pair 

-igh When gh follows i. the i is long and the gh is 
silent.  
One exception is neighbor.  
 

high 
night 

kn and wr- In words beginning with kn- and wr-, the first  
letter isn’t pronounced.  
 

knee 
write  

Source: Tompkins, G.E. (2015). Literacy In the Early Years, 4th Ed., New York: Pearson. P. 121.  
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STAIR Routines and Materials Related to Word Study Component 
 

Tutor Lesson Plans  
Tutor Lesson Plans provide detailed instruction for teaching each component of 
STAIR sessions.  There is a separate set of Tutor Lesson Plans for each Unit.  

Unit Workbook 
The Unit Workbook is coordinated with Tutor Lesson Plans and contains work 
pages for practicing skills learned during STAIR sessions. It is kept in the Student 
Bag with the corresponding Tutor Lesson Plans.  

Tutor Notes 
The last Component at the end of each lesson is a series of questions.  Tutors are 
asked to respond to these questions so that Site Directors can review them before 
the next session and provide advice and relevant materials needed to support the 
student’s learning.  If the student is working with another tutor, the other tutor will 
also be able to read the previous lesson’s Tutor Notes and become better prepared 
to support the student through the next lesson.  

White Board   
This is a small version of a chalk board that can be kept in the Student Bag.  It is 
used with erasable marking pens and serves as a format for teaching many skills to 
the students, especially during the Word Study Component of the STAIR lessons. 
 
Strategies Commonly Used in the Word Study Component 
 

Turn the Tables  
When you Turn the Tables you trade places.  For example, the tutor may become 
the student and the student the tutor.  This not only adds variety to any lesson, it 
places the student in a position to monitor the tutor’s answers.  The tutor could then 
make some mistakes for the student to catch.  This will help the student focus on the 
learning at hand and also help him develop his self-monitoring skills.  This 
technique also helps lessen any stress students may have related to needing to be 
correct.  You are giving the students a break from being students.  
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Chapter 5  
Guided Reading 

 
During the Guided Reading component of each lesson, the tutor works with the 
student to apply all of the decoding and comprehension skills he has been learning. 
The student reads materials that are at or slightly above his approximate 
independent reading level and answers written questions related to the text.  The 
tutor guides the student as he reads and responds to any mistakes by acting as a 
coach: sometimes waiting a moment or so to see if the student hears his mistake and 
self-corrects, sometimes modeling decoding and comprehension strategies with a 
Think Out Loud strategy, sometimes giving hints as to how he might find an answer 
or decode an unknown word, sometimes encouraging a second or even third try, 
and always celebrating with the student even the smallest of steps along the way to 
becoming a fluent reader. 
 
Using the SRA 
 
 Reading materials for Guided Reading activities are included in the Unit 
Workbooks and instructions for using these materials are provided in the Tutor 
Lesson Plans.  Both fiction and nonfiction texts have been selected.  In addition, 
several times during each Unit, tutors will be directed to use a Power Builder from 
the SRA.  The SRA Reading Laboratory (referred to in the STAIR curriculum as the 
SRA) is a commercially developed curriculum for reading instruction designed to 
reinforce the development of essential decoding and comprehension skills.  Power 
Builders are the booklets of the SRA that the student uses.  Each presents a specific 
story or non-fiction reading, comprehension questions, and word study exercises. 
They are color-coded and range in reading difficulty from early first grade (Violet) 
to middle third grade (Blue).  There are ten numbered (1-10) Power Builders in 
each color but all Power Builders of the same color have the same level of difficulty 
so they can be read in any order.   

Specific instructions on using the Power Builders are presented in the 
Tutor Lesson Plans.  Students may choose to reread any of the Power Builders 
during the Just for Fun and Fluency portion of the tutoring session.  The following 
chart shows the approximate reading levels of the different colors of Power 
Builders, the Unit each color is assigned to, and the number of times an SRA lesson 
is included in Guided Reading of that particular Unit.  
 

                                          SRA  and Unit Configuration  
 
Unit 2  (middle first grade)  Red  Grade 1.4      (5) 
 
Unit 3  (late first grade)                     Orange Grade 1.6      (5) 
 
Unit 4 (early second grade)  Gold              Grade 1.8      (5) 
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Unit 5 (middle second grade) Brown  Grade 2.0     (3) 
     Tan                    Grade 2.2     (3) 
 
Unit 6 (middle second grade) Lime  Grade 2.4     (3)  
     Green  Grade 2.6     (3) 
 
Unit 7 (late second grade)  Aqua               Grade 3.0     (6) 
      
Unit 8 (third grade)   Blue                   Grade 3.5      (6) 

 
Supporting the Development of  Comprehension Skills 
 

Comprehension is the ultimate goal of reading instruction because reading is 
defined as deriving meaning from print.  The level of the development of any 
reader’s thinking skills will relate directly to their ability to comprehend what they 
are reading.  Thinking skills are best taught directly through tutor/student Guided 
Reading experiences, Grand Conversations, and other discussions.  During these 
activities, tutors model thinking skills and comprehension strategies and students 
learn to use them to make sense of their own reading through Guided Reading 
practice.  

There are many thinking skills that students need to develop while they are 
learning to read.  As you work through the each Unit’s lessons with your student 
you will find that attention is paid to teaching these skills in several components of 
each lesson.  It is in the Guided Reading component of the lesson that everything 
begins to come together for the student as the tutor guides his reading and offers 
support and suggestions when needed.  The following table provides descriptors of 
key thinking skills that lead to strong comprehension skills and examples of how 
they are fostered throughout the STAIR curriculum.  

 
Relationship between Thinking Skills and Comprehension 

 
Thinking Skills Critical 
to Comprehension 

Examples of 
Opportunities Within 
the STAIR Curriculum 
to Develop these Skills 

Examples of Specific 
Teaching Strategies 
Used in STAIR to Foster 
Thinking Skills  

Finding the Main Idea Interactive Reading 
Guided Reading Activities 
SRA Power Builders 

Grand Conversations 
Illustrating Poetry in the 
Anthology 

Recalling Facts and 
Details 

Interactive Reading 
SRA Power Builders 
 
 

Retelling 
Picture Walk 

Understanding Sequence Interactive Reading 
SRA Power Builders 

Picture Walk 
Retelling 
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Identifying Author’s 
Purpose 
 
 

Guided Reading Activities 
SRA Power Builders 

Questions and 
Discussions 
Illustrating Rhyme Time: 
A Poetry Anthology 

Identifying Elements of 
Story 

Interactive Reading Retelling 

Recognizing Problems 
and Solutions 

Interactive Reading 
Guided Reading Activities 
SRA Power Builders 

Picture Walk 
Grand Conversations 
Retelling 
Reading Authentic 
Literature  

Recognizing Cause and 
Effect 

Guided Reading Activities 
SRA Power Builders 

Questions and 
Discussions 
Reading Authentic 
Literature 

Making Predictions Interactive Reading 
Guided Reading Activities  
SRA Power Builders 

Picture Walk 
 

Drawing Conclusions Interactive Reading 
Guided Reading Activities 
SRA Power Builders 

Grand Conversations 
Questions and Discussion  
Think Out Loud 
Crosscheck 

Distinguishing Fact from 
Opinion 

Guided Reading Activities Questions and 
Discussions 
Think Out Loud 
Crosscheck 
Evoking Prior Knowledge 

Finding Word Meaning in 
Context 

Guided Reading Activities Crosscheck 
Evoking Prior Knowledge 

Comparing and 
Contrasting 

Guided Reading Activities 
SRA Power Builders 

Questions and Discussion 
Think Out Loud 
Evoking Prior Knowledge 
 

Making Inferences Interactive Reading 
Guided Reading Activities 
SRA Power Builders 

Grand Conversations 
Questions and Discussion 

Differentiating between 
Real and Make-believe 

Interactive Reading Grand Conversation 
Reading Authentic 
Literature 

Self-monitoring for 
Meaning 

Guided Reading Activities Crosscheck 

Summarizing Interactive Reading 
Guided Reading Activities 
SRA Power Builder 

Retelling 
Questions and 
Discussions 
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Fostering the Development of Self-Monitoring Skills and Strategies 
 

Recognizing when what you are reading does not make sense - that is, when 
it doesn’t “sound right” - is an important habit for all readers.  We want students to 
listen to themselves as they read and make sure that what they hear makes sense, 
both grammatically and semantically.  Tutors can help students by modeling their 
own self-monitoring strategies while reading aloud and by sharing the process of 
monitoring as they listen to students read.  Tutors can ask, “Does that sound right to 
you? What would make sense here?”  

It is important that tutors show that their own reading is not always perfect 
and that when they hear their mistakes they look back at the reading and self-
correct. It is also important that tutors allow students to make some mistakes as 
long as he understands the meaning of what they are reading.  If an adult places a 
high premium on a student’s word-perfect oral reading performance, the student is 
at risk of not developing self-monitoring strategies.  Such readers become 
dependent on the adult to help them when they encounter a hard word.  Tutors 
should offer support without becoming a crutch.  Eventually students will begin to 
ask themselves self-monitoring questions and learn to self-correct.  

Self-monitoring strategies are important to the development of confident and 
independent readers.  These strategies apply both when students are trying to 
figure out unknown words and when they are answering comprehension questions. 
Using context clues is a strategy students can use to self-correct mistakes they hear 
in their reading.  When readers use the information that surrounds unknown words 
as an aid to word identification, they are using context or context clues.  Skilled 
readers understand that reading must make sense.  They read for meaning and look 
to the words around an unknown word or to pictures to help decode a word.  When 
readers can combine meaning clues with phonic information, they have developed a 
powerful word recognition strategy.  For example, if a reader comes to the word 
sidewalk in his reading, they might look at the pictures on the page, see a sidewalk, 
note that the word they are struggling with starts with s and has the smaller word 
walk in it.  They most likely will call out the word sidewalk instantly, not needing 
any help.  Conducting Picture Walks before, during, and after reading is a great way 
to get students in the habit of looking for and using context clues.  

Crosschecking is another important self-monitoring skill that students can 
apply both when decoding unfamiliar words and when confirming their 
understanding of what they are reading (comprehension).  When decoding an 
unfamiliar word, crosschecking involves hearing a mistake, self-correcting it and 
reading on for a few words or sentences to see if it now makes sense.  If the sentence 
makes sense, this confirms the student’s crosscheck; if the sentence does not make 
sense, the student tries again.  Over time, students will learn to hear and correct 
their own mistakes using a combination of crosschecking and context clues.  Tutors 
can help students develop the habit of crosschecking by modeling crosschecking 
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when they are reading aloud to students, and by gently reminding the students to 
crosscheck when needed as they read aloud.  
 Another way to help students self-monitor is to discuss with them what to do 
when they come to an unknown word. When a student attempts to figure out 
unknown words in a text, encourage them to use the context the word has in the 
sentence and letter-sound information. Direct the process by fostering a search for 
information cues. Here is an example of a student- tutor conversation that helps the 
student understand what they need to do when they come to a word they does not 
know.  

 
What can you do when you come to a word you don’t know? 
  1. Say, “blank” and skip it. 
  2. Read to the end of the sentence. 
    3. Look for clues among the illustrations on the page,  

 4. Look for phonetic clues…  
      and then… 
5. Go back and look at the word and see if you can think of a word   
that makes sense and has these letters.  

 If you can’t figure it out, don’t let the word bug you. Maybe you can     
understand the selection without it. 

  
Students should also be encouraged to Crosscheck their answers when 

dealing with comprehension questions.  If the student does not know the answer, 
they should be directed back into the material to find the passage that leads to the 
right answer.  This strategy can also be used to verify answers. Even when a student 
has found the correct answer, tutors can ask the student to verify their answers by 
crosschecking them with the text.  This is a good habit to develop.  
 
Strategies Commonly Used in Guided Reading 
 

Crosscheck 
This is a self-monitoring strategy used to check answers to comprehension 
questions or to check to see if the word or phrase you read makes sense.   

Think Out Loud      
This is a strategy used to model any strategy that is appropriate at the time.  This is 
saying out loud what you think you need to do in a specific situation.  Some 
examples include: “I think I better look that word up.” “Hmm, it starts with the 
/mm/ sound.”  “Let me look at the pictures and see if I can figure it out.”  Students 
need to hear how adults think when they problem solve.  This is more effective than 
just telling them how to solve the problem or decode a word.  
 
 
 
 
 



 32 

 
 
 
 
 

  



 33 

Chapter 6 
Just For Fun and Fluency 

 
Fluency, when applied to reading doesn’t mean just reading fast but reading easily 
and with appropriate expression and pace.  Fluent readers read with expression and 
match the pace of their reading to reflect their understanding of what is going on in 
the story.  That is, when a passage is suspenseful, the reader slows his pace but 
when a passage is joyful, the pace of the reading often quickens.  Fluent reading 
sounds like “talk” and is easily understood and enjoyed by others. Fluency develops 
as students gain rapid word recognition skills, these skills include the ability to 
sound out words that can be sounded out, recall high frequency words rapidly, and 
use context clues to determine unknown words.  Fluency is an important aspect of 
comprehension because it not only makes reading enjoyable for the reader; it gives 
them time and energy to focus on understanding what they are reading.  The 
ultimate goal for STAIR students is to become confident readers with strong 
comprehension skills that above all, love to read.   
 The very best strategy to use to develop fluency is rereading familiar texts in 
relaxed situations where the emphasis is on enjoyment, not perfection.  The Just For 
Fun and Fluency component of each STAIR lesson provides time for students to do 
just that.  Students will be able to choose reading material and other activities that 
will provide needed practice.  This is the last part of the STAIR session, so it is 
important that there is little pressure, a high level of enjoyment, and students leave 
with great feelings of success and accomplishment. 
 
Fluency Instruction  
 

Fluency instruction has three components: instruction, practice, and 
assessment.  Fluency instruction incorporates the teaching of basic skills such as 
phonemic awareness and use of phonics to decode unknown words with modeling 
fluent reading as we read to and with our students.  The goal of instruction is for the 
student to move from word-by-word reading to more efficient phrase reading. 
Fluency practice includes frequent reading and rereading predictable books and 
favorite stories and poems.  Incorporating strategies like Choral Reading, Reader’s 
Theater and Echo Reading not only enhances reading practice but also makes it 
fun for the student and tutors alike.  

At STAIR, assessment of fluency is ongoing and focused on the student’s 
accuracy in decoding words, ability to rapidly recognize sight words, and use of 
appropriate expression to convey comprehension of the material they are reading. 
STAIR students are given a timed-reading exercise during the first few weeks of 
STAIR.  A Words Correct Per Minute (WCPM) score is calculated.  This exercise 
will be repeated at the end of the year and the scores will be compared to see what 
progress the student made.  In addition to determining a WCPM score, the student’s 
progress towards becoming a fluent reader will be monitored on an ongoing basis 
several times during Units 3-8 by using the following rubric to comment on their 
oral reading.  Information gathered from this assessment will be used to plan 
experiences that will foster the further development of a fluent reader.  
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Oral Reading Fluency: The New Friend (121 words) 
 

 
7 – Point Rubric 

Rating Rate/Pace Phrasing Description 

1. Beginning 
Fluency 

Very slow with long 
pauses and repetitions; 
less than 20 words 
correct per minute 

Word-by-word 

No attention to phrasing or 
punctuation; no expression; 
monotone; frequent pauses and 
repetitions; sounding out; multiple 
attempts at words 

2. Emerging 
Fluency 

Slow with some pauses 
and repetitions; between 
21 and 40 words correct 
per minute 

Word-by-word with 
some two-word 
phrases 

Minimal attention to phrasing or 
punctuation; little expression; 
pauses and repetitions; minimal 
flow to reading 

3. Developing 
Fluency 

Moderate pace with some 
pauses and repetitions; 
between 41 and 60 words 
correct per minute 

Primarily two-word  
with some three-word 
phrases 

Little intonation to mark the end of 
sentences and clauses; word 
groupings are not related to the 
context of the sentence 

4. Proficient 
Fluency 

Mostly smooth pace with 
some pauses and 
repetitions; beginning to 
sound conversational; 
between 61 and 80 words 
per minute 

Primarily three-word 
with some four-word 
phrases with some 
expression 

Mostly  natural phrasing; a few 
pauses , repetitions or deviations 
from text 

5. Strong 
Fluency 

Mostly smooth pace 
beginning to sound 
conversational; between 
81 and 100 words per 
minute 

Primarily four-word 
phrases with some 
expression 

Mostly natural phrasing with some  
expression at a mostly smooth 
space; very few pauses repetitions 
or deviations from text 

6. Mastery 
Fluency 

Smooth pace that is 
almost always sounds 
conversational; between 
101 and 121 words per 
minute 

Reads in larger 
meaningful phrases 
with attention to 
expression 

Very good phrasing and expression 
at a smooth pace most of the time 
with breaks at difficult words; no 
deviation from text 

7. Exemplary 
Fluency 

Extremely smooth pace 
that is consistently 
conversational; over 121 
words per minute 

Reads fluently with 
expression 

Excellent phrasing and expression at 
a smooth pace with no (very few) 
errors or automatic self-correction 
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STAIR Routines Related to Just for Fun and Fluency 
 

Repeated Readings   
We encourage tutors and students to reread favorite texts multiple times both in 
Interactive Reading and in Just for Fun and Fluency components of each lesson.  

Student’s Choice!   
Students are encouraged to choose the books and poems that they want to reread 
with their tutor during the Just for Fun and Fluency components of each session’s 
lesson.  The Books I’ve Read section in the Student Folder helps students 
remember and reflect on books, stories, and poems they have enjoyed.  

You Read To Me, I’ll Read to You  
This book by Mary Hobberman is given to every STAIR student at the beginning of 
the year and kept in their Student Bag.  It is made up of short stories and rhymes 
structured in a way to facilitate reading with another person.  It is used regularly 
during Interactive Reading and is always available as a choice during Just for Fun 
and Fluency.  
                 Teaching Aids 
STAIR has developed Teaching Aids, which may be used at the end of many lessons 
in order to reinforce some ideas that were introduced or reviewed during the Word 
Study section of the lesson.  These games provide a relaxed and enjoyable method 
of ending a lesson. 
 Rhyme Time: A Poetry Anthology 
Rhyme Time is a collection of age appropriate humorous poems by well-known 
children’s poets.  It is located in the back pocket of the Student Folder.  Students 
will work with it all year and then be able to take it home.  
 Word Bank Games 
Directions for many Word Bank Games can be found in the Word Bank Game 
section of the Student Folder.  It is important that tutors engage students in reading 
and reviewing the directions for these games because in doing so, students will 
encounter sight words in meaningful context.  This is also a way to develop 
conversations between tutors and students as they discuss the meaning of the 
directions. 
 
Strategies Commonly Used to Foster the Development of Fluency 
 

Choral Reading Style  
Choral Reading Style is when you and the student read a passage together as if you 
are singing but without music.  It helps students express rhythm and expression in 
their reading because they are following your lead.  It also provides students 
practice in word recognition.  

Echo Reading  
Echo Reading is a method of modeling oral reading in which the tutor reads a line 
of a story and then the student “echoes” by reading the same line back, imitating the 
tutor’s phrasing and expression.  This technique allows the tutor to provide the 
student with a great deal of support.  
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Reader’s Theater 
Reader’s Theater is the oral presentation of drama, prose, or poetry by two or 
more readers.  Reader’s Theater differs from orally reading a selection in that 
several readers take the parts of the characters in the story or play, and instead of 
improvising or memorizing their parts as in other types of theater productions, the 
players read them.  

Availability of Predictable Books during Interactive Reading 
Predictable books are a genre of authentic literature that has a context or setting 
that is familiar or predictable to most students.  The pictures are supportive of the 
text; that is, there is a good match between the text and the illustrations.  The 
language is natural, meaning, that common language patterns are used.  The story 
line is predictable.  There is a repetitive pattern such as the mother rocking the child 
at night regardless of the trials during the day.  There is also repetitive language in 
the refrains.  Further contributing to the predictability of the book is the rhythm of 
language.  There are several kinds of predictable texts. 
 Chain or Circular Stories: The plot is interlinked so that the ending leads back 
to the beginning.  Example: Give a Mouse a Cookie by Laura Numeroff 
 Cumulative Story: Each time a new event occurs, all previous events in the 
story are repeated.  Example: The Gingerbread Man 
 Pattern Story: Scenes are repeated throughout the story with some variation 
as in the fairy tale The Three Billy Goats Gruff.  
 Question and Answer Stories: The same or similar questions are repeated 
throughout the story. Example: Brown Bear, Brown Bear by Bill Martin Jr.  
 Repetition of Phrase:  Word order in a phrase or sentence is repeated 
throughout the story. Example: Goodnight Moon by Margaret Wise Brown 
 Rhythm and Rhymes: Refrains or patterns are used throughout the text. 
Example: Is Your Mama a Llama?  by Deborah Guarino. 
 Songbooks: Familiar songs have predictable elements such as repetitive 
phrases. Example: Over in the Meadow.  

Predictable texts are particularly helpful in developing fluency because 
students can rely on the characteristics of predictability.  With predictable stories, 
less able readers can use their intuitive knowledge of language and sense rhyme and 
rhythm rather than relying on trying to constantly decode words.  Using predictable 
texts, readers can develop fluency by reading them repeatedly with less and less 
assistance.  

Use of STAIR’s Rhyme Time: A Poetry Anthology 
Rhyme Time is a collection of age appropriate humorous poems by well-known 
children’s poets.  It is located in the back pocket of the Student Folder.  Students 
will work with it all year and then be able to take it home.  

The poems are short and fun and the topics are familiar to students in the 
primary grades.  Some poems are used in the Guided Reading component of 
STAIR’s Curriculum but mostly the anthology is to be used during the Just For Fun 
and Fluency component of the lesson.  Having fun with poems gives students many 
opportunities to play with words and sounds without the stress of explicitly being 
“taught.”   Tutors are encouraged to spend time with their student reading and 
rereading poems that students may know already or find interesting.  
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When reading poems together Choral Reading Style, students will be able to 
practice many aspects of fluency in a low stress environment.  Tutors may also 
conduct Grand Conversations after reading any of the poems.  These conversations 
may lead to the development of ideas the student can use to illustrate the poems.  
 There are many things that can be taught informally through reading poems 
together including: sight vocabulary, contractions, use of a Table of Contents, 
distinguishing main ideas from detail, comparing and contrasting different poems, 
and vocabulary.   However, it is important not to “overwork” any one poem or any 
single session of poetry reading by trying to formally teach multiple skills.  Students 
may come to dread the very idea of poems.  In fact, some students may have already 
developed a negative attitude towards poetry.  But since students generally want to 
please their tutor, when the tutor wants to read a poem and the student will usually 
agree.  This is a first step in changing the student’s attitude toward poetry.  
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Appendix A 
Five Minutes of Fun! 

 Ideas to use with Groups or One-on-One When a Break is Needed 
 
 
ABC Challenge – Using the following sentence, take turns thinking of a thing that 
starts with the next letter of the alphabet: “I went to STAIR and I found/brought a 
___________.”  Example: “I went to STAIR and I brought an astronaut.”  “I went to 
STAIR and I brought a bumblebee.” 
 
Charades – Act out occupations or sports that the children will know.  Have them 
write the occupation on their white board and use the word in a sentence.     
 
Dictionary Challenge – Students, in pairs or on their own, have a dictionary in front 
of them. The tutor calls out a word (check to see if it is in the dictionary first!) and 
the first team or student to say the page number will get a point.  Tutors may work 
with students that find it challenging so that all students have a chance of scoring.  
 
Dictionary List – Make a list of words for a student or a team of students to find in 
the dictionary.  If they can read the definition, they can write down the page number 
of the word and score a point. 
 
Nonfiction Investigation - Students look at something that interests them in a 
nonfiction book. What can they find out that they did not already know? Write down 
three things that they learned in the My Work section of the Student Folder or on 
the white board. 
 
Find Out – Find out three things that you did not already know about the student. 
Tell them three things about you that they did not know already.  If working in a 
group then a student could introduce the student they “found out” about and report 
the information.  
  
Find the Words Out of the Words – See how many words you can find out of a big 
word or phrase.  For example: phrase = Happy Halloween = hen, when, low, pen 
  
Go Fish – See the “Go Fish!” instructions in the Word Bank Games section of the 
Student Folder. 
 
Going to Grandma's House - This is a word game that can be used to develop 
specific aural skills.  For example, to play using rhymes, the game would be as 
follows:   

 Use a small container or fold a piece of paper to make a "suitcase" for each 
player, and tokens as articles to be put in the suitcase as you pack to go to 
grandma's house.  The tutor says, "I'm going to grandma's house and in my 
suitcase I'm taking a hat."  The student responds with "I'm going to grandma's 
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house and in my suitcase I'm taking a (bat)."  In each case, the response must be a 
rhyming word.  If the student "packs" a rhyming word, the token goes in the 
student's "suitcase."  If the response does not rhyme, the token goes to the tutor.  
Any rhyming word will do, even a nonsense word. 

This game is also excellent for listing words beginning or ending with the same 
sound. 
 
Hangman – Using the white board, play hangman with your student or group.  Use 
days of the week, months, or holidays as well as the Sight Word List or Word Bank 
cards.  
 
Map Skills – Students look at a map of the USA.  Can they find a state given to them 
by their tutor?  What can they find out about that state? 
 
Mother May I – Students stand in a line at one side of the room and face the tutor 
who is at the other side of the room.  Students take turns calling out requests such as 
‘Mother May I take 4 large steps across the room?’  The Site Director or tutor then 
calls out, ‘No, you may take 4 baby steps or 1 jump across the room if you can spell 
‘what.’” The student who gets to the adult first is the winner.  
  
Old Maid - This is a card game using the Word Bank.  Use two sets of cards (make 
duplicates of the Word Bank if necessary) and add one extra card that says "Old 
Maid."  Shuffle and deal all cards.  Players discard all matching pairs of cards in their 
hand.  First player draws one card unseen from the second player's hand.  If the card 
drawn matches a card in the drawer's hand, both cards may be discarded.  The other 
player now draws, alternating until all cards have been discarded.  The player left 
with the "Old Maid" card wins.  Players must read cards as discarded. 
 
Poems – Read the student(s) some short poems.  If the poem has rhyming words, 
see if the student(s) can guess the next rhyme word.  
 
Rhyming games – Give the student(s) a word such as cat and see how many words 
they can think of that rhyme with it. 
 
Scenarios – Pick a scenario and ask student(s) to come up with descriptive words 
with the same first letter of the noun that would fit with the scenario.  Example: at a 
wacky wedding, you could have a droopy dress and a cute cake.  
 
Sing and Move – Start with ‘If you’re happy and you know it.’  Take turns adding 
verses such as ‘give someone a hug,’ ‘jump up and down,’ and ‘act like an animal.’  
 
Spelling Bee – Make teams of two students with a tutor supervising each team.  The 
Site Director calls out words and each team takes a turn spelling the word.  Tutors 
keep track of team points.  Words can come from the Sight Word List.  
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Survey Time – Think of a question that needs some investigating such as ‘What 
kind of sandwich do people at STAIR like?’  Do a poll with all the tutors and 
students.  Pass out the results with questions for students to interpret results with 
their tutor.  
 
What’s the Story? – Tutor starts off by saying one sentence of a story.  Students 
take turns adding a sentence.  For example: “On Saturday I saw a huge space ship in 
the park.” 
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APPENDIX B 
GLOSSARY 

A 
All About Me - To be completed on the first day of STAIR, this is a sheet in the Student 
Folder behind the Table of Contents that asks for basic information about the student. 
The tutor should write the information that the student gives if the student seems 
unwilling or unable to do so.  If the student does not know his/her address and telephone 
number, the tutor should obtain this information from a staff member and work on 
helping the student memorize it.  
 
Alphabet Cards - Cards with upper and lower case letters.  Use as directed in the 
lessons.  Several sets are available at each STAIR site.   
 
Alphabetic Principle - The assumption underlying alphabetical language systems that 
each sound has a corresponding graphic representation (or letter).  
 
Antonyms - Words with opposite meaning (e.g. good-bad). 
 
Authentic Literature - Trade books, both fiction and non-fiction.  This is literature that 
is written to inform or entertain not to “teach” reading.  
 
B 
Balanced Approach - An approach to literacy instruction in which teachers integrate 
phonics instruction with authentic reading and writing experiences.  
 
Best Practice - Thoughtful, informed state-of-the-art teaching strategies in which literacy 
related practices are theoretically sound and supported by research.  
 
Blend - To combine the sounds represented by letters to pronounce a word; it’s a 
phonemic awareness and phonics strategy.  A consonant blend is formed when the sounds 
of two consonants are immediately adjacent to each other and sound one right after the 
other.  A consonant blend may come at the beginning, middle or end of a word. 
 
Books I’ve Read - A section of the Student Folder where all books, stories, or poems 
read by and to the student are listed.  Mark a star by book titles that students reread. 
When a student has read ten books, including rereads, he/she is asked to pick a favorite 
from that list of ten, reread it and write about what he/she saw differently in the reread.  
 
C 
Choral Reading Style - Two or more people reading simultaneously as if they were 
singing.  This helps students develop comprehension, rhythm and expression.  
 
Clusters - Three letters together that make a single sound. For example: spr, str. 
 
Compound Word - A new word formed with two or more words that has its own 
meaning (e.g. makeup, newspaper). 
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Comprehension - The process of constructing meaning from text by using both the 
author’s words and the reader’s background knowledge.  
 
Concentration - This is a game to play with Word Bank.  The rules for the game are 
found in the Word Bank Games section of the Student Folder.  
 
Consonants - The consonants are all of the letters that are not vowels (see “Vowels”). 
Some consonants may have the same sound (s and c), some may have more than one 
sound (g and c), and some may combine two sounds (q=kw). 
 
Consonant Diagraph - Two adjacent consonants that represent a sound not represented 
by either consonant alone (e.g., th-this; ch-chin, sh-wash, ph-telephone). 
 
Context Clue - Information from the words, sentences, or illustrations surrounding an 
unfamiliar word that helps to clarify the word meaning.  
 
Contractions - Two words combined together to make one word by using an apostrophe, 
for example: do not – don’t.  
 
Crosschecking - A self-monitoring strategy used to check one’s own reading. 
Crosschecking can be used to check if a word was decoded correctly or if an answer to a 
comprehension question is correct (See Chapter 5). 
 
Cueing Systems - The phonological, semantic, syntactic and pragmatic information that 
children rely on as they read.  
 
D  
Decoding - Using word-identification strategies to pronounce and attach meaning to 
unfamiliar words; the conscious or automatic process of translating the printed word into 
speech.  
 
Diphthong- A sound produced when the tongue glides from one sound to another; it’s 
represented by two vowels (e.g., oy-boy, ou-house, ow-how) 
 
E 
Echo Reading - One reader reads a sentence and another reader rereads or “echoes” what 
was read.  This technique supports the development of word recognition, expression, and 
comprehension. 
 
Edward Fry’s 300 “instant words” - A list of high frequency words encountered 
regularly during reading any material.  The first 100 words on the list make up half of all 
written material and the 300 words make up 65% of all written texts.  STAIR uses the 
Fry Word list to document student’s developing sight vocabulary. It is located in the 
Sight Words/Phrases section of the Student Folder (See Chapter 3). 
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Environmental Print - Words that are frequently encountered in the environment. 
Examples are “Ladies” and “Gentleman” signs on restrooms in public buildings (See 
Chapter 3).  
 
Explicit Instruction - Systematic instruction of concepts, strategies, and skills that build 
from simple to complex.  
 
F 
Final Consonant Sound - In phonics instruction, this is the sound of a consonant at the 
end of a word, such as "t" in "cat". 
 
Flash and Say  - A game used to practice or test sight words (See Chapter 3).  
 
Fluency - Reading and writing smoothly, quickly, with expression and comprehension.  
 
First Day Checklist  -  Found in the front pocket of the Student Folder, this is the 
assessment STAIR uses to evaluate students on the first day of STAIR. This written 
evaluation will determine what curriculum Unit the student will start with.  The 
completed copy should be returned to the Site Director for evaluation. 
 
Frustration Level - The level of reading material that’s too difficult for a child to read 
successfully; accuracy level is less than 90%. 
 
G 
Genre - A category of literature, such as folklore, science fiction, biography, or historical 
fiction; or a writing form.  
 
Grand Conversation - This is a discussion about literature or poetry that moves beyond 
asking mere recall facts.  Participants share feelings or describe connections they had 
with a particular piece of literature (See Chapter 2). 
 
Guided Reading - This is a component of each STAIR lesson that is designed to help 
individual readers build a system for processing increasingly challenging texts over time. 
Tutors will guide a student’s reading and coach him related to the application of decoding 
or comprehension strategies (See Chapters 1 and 5).  
 
H 
High-frequency words - Also known as sight words, instant words, or sight vocabulary; 
these are words that appear often in printed material (See Chapter 3). 
 
Homographs - Words that are spelled alike but are pronounced differently (e.g., a 
present and to present). 
 
Homonyms - Words that sound alike but are spelled differently (e.g., there-their- 
they’re); also called homophones.  
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I 
Initial consonant sound - In phonics instruction, this is the first sound you hear in a 
word.  For example, in the word "sat" the "ssss" sound is the first one hears.  In "knee”, it 
is "nnnn".  In "candle", "k" would be a correct response. 
 
Instant Words - Also known as sight words, high frequency words, or sight vocabulary; 
these are words that appear often in printed material (See Chapter 3). 
 
Interactive Reading - This is a specific component of each STAIR lesson designed to 
provide time for the tutor and student to read authentic literature together and share 
conversations about the literature (See Chapter 2).  
 
Instructional Reading Level - The level of reading material that a child can read with 
tutor support with 90-94% accuracy.  
 
Invented Spelling - Children’s attempts to spell words that reflect their developing 
knowledge about the spelling system.  
 
J 
Just for Fun and Fluency  - A component of each STAIR lesson designed to give 
students a chance to reread favorite texts and develop fluency in a low-stress environment 
(See Chapter 6). 
 
L 
Leveling System - a way of coding books to show their approximate reading level.  The 
STAIR book leveling system is described in Appendix C.  
 
Lesson Preparation - a component of each STAIR lesson where tutors read over the 
day’s plans and gather needed materials (See Chapter 1).  
 
Literacy - Reading, writing, speaking, listening, and viewing.  
 
Literal Meaning - The meaning of a word or phrase that’s straightforward and factual; 
it’s the dictionary definition.  
 
Long Vowels - The vowel sounds that are also names of the alphabet letters: /a/ as in 
make, /e/ as in feet, /i/ as in ice, /o/ as in coat, and /u/ as in rule.  
 
Lowercase Letters - The letters that are smaller and are usually different from the 
uppercase letters (e.g., f, g, l, r).  
 
M 
Magic Silent e - A rule taught to help children develop an understanding of when a 
vowel is long or short.  There are exceptions.  “The e that when added to the end of a 
word changes the vowel from short to long.”  For example: cut - cute. 
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(Unit) Mastery Review - The “test” given at the end of each STAIR Unit to see if 
students have mastered the skills presented.  If the student does well in the Mastery 
Review, he moves to the next Unit.  If he struggles on any aspect of the Unit, he will 
receive the additional instruction necessary before moving on to the next Unit.   
 
Morpheme - The smallest meaningful part of a word; sometimes it’s the word (e.g., cup, 
hope), and sometimes it’s not a whole word (e.g., -ly, bi-). 
 
My Work - A section of the Student Folder where any written activities can be 
completed. 
 
O 
Open Syllable - A syllable ending in a vowel sound (e.g., sea, go, so).  
 
Oral Reading - This is where the students read out loud. 
 
P 
Phoneme - A sound.  It’s represented in print with slashes (e.g., /s/ and /th/). 
 
Phoneme-grapheme Correspondence - The relationship between sounds and letters that 
represent them; also known as sound/symbol correspondence.  
 
Phonemic Awareness  - The ability to manipulate the sounds in words orally; an 
understanding that speech is composed of a series of written sounds.  This is a powerful 
predictor of children’s later reading achievement. 
 
Phonology  - The sound system of language.  
 
Phonemic Segmentation - The ability to isolate and identify sounds in words.  
 
Phonics -The predictable relationships between sounds and the symbols that represent 
them.  Phonics rules are taught as generalizations because there are always exceptions. 
 
Phonics Sound Chart - An alphabet reference page found in the front pocket of the 
Student Folder.  It offers illustrations of words that have all of the consonant sounds and 
the short vowel sounds.  
 
Phonograms - Letter clusters that help form word families or rhyming words; see also: 
Word Families. 
 
Phonological Awareness- The ability to hear, recognize, and play with sounds in 
language.  It involves hearing the sounds of language apart from meaning.  
 
Picture Walk – a technique used to help students develop skills in prediction, retelling 
and using context clues to aid comprehension.  Students study illustrations of a book 
prior to, during or after reading the book (See Chapter 2). 
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Power Builder - A reading selection from the SRA Reading Laboratory used in the 
Guided Reading Component of STAIR Lessons. Students read the story in the Power 
Builder and answer the questions under the guidance of their tutor (See Chapter 5). 
 
Predictable Books - Literature that is distinguished by familiar or predictable 
characteristics of setting, story line, language patterns, or rhyme and consequently can 
promote fluency (See Chapter 6). 
 
Print knowledge - The understanding that words are represented by print, that letters of 
the alphabet are represented in different ways, and that letters can represent multiple 
sounds or the same sound represented by different letters.  
 
R 
R Controlled Vowels - A phonics rule or generalization taught to help students 
understand how to sound out some words. “The polite but bossy R: When a vowel is 
followed by an r, the r controls the vowel sound.” The vowel is first, followed by an r. 
This is called an r controlled vowel. 
 ar is pronounced /r/ as in car 
 er, ir, ur are pronounced /er/ as in her, girl, turn 
 or is pronounced /or/ as in for. 
 
Readability - The relative accessibility or difficulty of a text.  Sentence length and word 
difficulty are among the elements used in formulas that assign grade-level readability 
scores for text materials.  This relates to leveling systems for books. STAIR’s book 
leveling system is described in Appendix C. 
 
Reader’s Theater - The oral presentation of drama, prose, or poetry by two or more 
readers.  
 
Reading Tests - STAIR relies on scores furnished by the schools that test the children 
using DIBELS, DRA or STEP reading assessments, depending on the school.  Pre-
STAIR test scores are obtained to determine the eligibility of students at the beginning of 
the year, and post-STAIR test scores are obtained to determine the success of the STAIR 
program at the end of each school year. 
 
Retelling - A technique used to help student’s comprehension and understanding of story 
structure.  Students recall the events of a story in sequential order (See Chapter 2).  
 
Repeated Readings - Reading short passages of text more than once, with different 
levels of support, to develop rapid fluent oral reading.  
 
Rhyme - The part of the letter pattern in a word that includes the vowel and any 
consonants that follow; also called a phonogram or word family. 
 
Rhyme Time: A Poetry Anthology  - A collection of humorous poems students can 
relate to.  It is located in the back pocket of the Student Folder (See Chapter 6). 
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Rhyming - Words with the same rhyme sound (e.g., white, bright). 
 
Rubric - A guide listing specific criteria for evaluating children’s work; it includes levels 
of achievement and is scored numerically.  
 
Rule -  Phonics or spelling “rules” are generalizations about how to sound out or spell 
certain categories of words.  There will always be exceptions to every rule because 
English is not a phonetic language.  
 
S 
Self-correct - Hearing your own mistakes as you read and correcting them without help 
from someone else (See Chapter 5). 
 
Self-efficacy - Children’s belief in their capability to succeed and reach their goals. 
Children who have high self-efficacy are more likely to higher achieving readers and 
writers.  
 
Self-monitoring Strategies - Strategies a reader uses to check his correctness either in 
his reading or in his comprehension (See Chapter 5). 
 
Semantics - The meaning system of language.  
 
Short Vowels - The vowel sounds represented by /a/ as in cat, /e/ as in bed, /i/ as in big, 
/o/ as in hop, and /u/ as in cut.  
 
Sight Word List - A list in the Sight Words/Phrases section of the Student Folder 
used to help students gain proficiency at words most commonly used in the English 
language. 
 
Sight Word/Vocabulary Development  - This is a specific Component of each STAIR 
lesson designed to support the development of the student’s general vocabulary as well as 
his sight word vocabulary (See Chapter 3).  
 
Site Director  - A paid member of STAIR’s team that oversees a specific STAIR site.  
 
SRA Reading Laboratory (referred to in lessons as the SRA) - A commercially 
designed reading comprehension tool; it consists of individual booklets called Power 
Builders with a brief story and comprehension questions.  It is used in the Guided 
Reading component of STAIR lessons (See Chapter 5).  
 
SRA Checklist - A chart where the tutor records completed SRA Power Builders found 
in its own section of the Student Folder. 
 
STAIR Curriculum - The STAIR Curriculum is designed to support students in the 
primary grades who are identified by their schools or families as struggling readers.  It 
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consists of 8 Units ranging from Kindergarten through the middle of third grade (See 
Chapter 1).  
 
Strategy - A problem-solving behavior that children use in reading and writing, such as 
predicting, monitoring, visualizing, and summarizing.  Strategy also refers to techniques 
tutors use to teach skills.  
 
Struggling Readers or Writers - A student who isn’t meeting grade-level expectations.  
 
Student Bag  - A plastic bag which holds a student’s materials including their Student 
Folder, Word Bank, pencils, crayons, and books they are currently reading. 

Student Contract -  A contract regarding behavior and expectations to be completed by 
the tutor and student on the first day of STAIR and kept in the Student Folder.  It is 
found in the front pocket of the Student Folder. 

Student Folder - A folder of materials that each student needs during their time at 
STAIR; this includes their Sight Word List, a list of books they have read, the Phonics 
Sound Chart, the Poetry Anthology, other resources and record-keeping areas.     

Syllable - An uninterrupted segment of speech that includes a vowel sound (e.g., get, a-
bout, but-ter-fly, con-sti-tu-tion).  
 
Synonyms - Words that mean nearly the same thing (e.g., road- street).  
 
Syntax - The structural system of language or grammar.   
 
T 
Teaching Aids - These are games and materials that support teaching specific skills.  
Site Directors will help tutors locate appropriate materials to reinforce instruction.  
 
Think Out Loud - A strategy in which teachers or students verbalize their thoughts 
while reading or writing to describe the use of strategies.  
 
Turn the Tables -  A strategy used to reinforce skills and change up the pace of a lesson. 
Tutors and students change places - that is, the student becomes the tutor and guides the 
tutor’s reading or dictates spelling words.  
 
Tutor Notes - These are notes tutors leave describing the events of the tutoring session. 
Site directors and any other tutor working with a specific student will review the notes in 
preparation for the next tutoring session (See Chapter 1).  
 
Tutor Lesson Plans - A packet of material containing complete lesson plans for each 
Unit.  
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U 
Units 1, 2, 3, 4, 5, 6, 7, 8  - STAIR’s curriculum.  Each includes Tutor Lesson Plans 
with accompanying Student Workbook and a Mastery Review to be given at the end of 
each Unit.  Site Directors will determine which Unit students will start in after tutors 
administer the First Day Checklist.    
 
Unit Workbook - A packet with pages correlated to each Unit and lesson, used by 
students to practice skills.   
 
Uppercase Letters - The letters that are larger and are used as first letters in names and 
at the beginnings of sentences; also called “capital letters” (e.g., A, B, C).  
 
V 
Vowels - The vowel letters are a, e, i, o, u and sometimes y and w.  Vowel sounds may be 
"long" (say the name of the letter, as in ate, me, fine, open, useful) or "short" (as in apple, 
elephant, itch, octopus, umbrella).  They may also make a variety of other sounds as 
exceptions to these, so every word need not fit into one category or the other (See 
Chapter 4). 
 
W 
WCPM – Words Correct Per minute - An assessment in which readers read aloud for 
one minute from materials used in their reading lessons. The teacher notes words read 
incorrectly.  The assessment tracks changes in reading rates and accuracy over time and 
can be used to assess the appropriateness of the text’s difficulty for the student (See 
Chapter 6). 
 
White Boards - Individual white boards for students to use for a variety of tasks, 
including spelling, creating sentences, etc.  Only dry erase markers should be used. 
 
Word Bank - Index cards found in a small bag inside the Student Bag.  Directions on 
how to play games with the Word Bank are located in the Word Bank Games section 
of the Student Folder.  The Word Bank should be updated and refreshed regularly (See 
Chapter 3). 
 
Word Bank Games - Games used to reinforce the development of the student’s sight 
vocabulary.  Instructions for many word bank games are provided in the Word Bank 
Games section of the Student Folder.  
 
Word Family - A word family is a group of rhyming words with parallel spellings.  For 
example, the "at" family includes sat, rat, pat, gnat, spat, fat, etc.  Also called rhymes.  
 
Word Ladders - A game in which students add, delete, or replace letters using clues to 
make new words.  
 
Word Study  - A specific component of each STAIR lesson designed to foster phonemic 
awareness or explicitly teach phonics, spelling, and grammar skills (See Chapter 4). 
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APPENDIX C 
STAIR’S BOOK LEVELING SYSTEM 

 
Book Leveling System - STAIR books are categorized and then leveled using the 
Accelerated Reader book leveling system from Renaissance Learning Inc.  Each book is 
given a number which corresponds to the year and month that a child would be expected 
to be able to read the book largely on his own.  For example, if the number 2.4 is found 
on the book’s cover, a student who is in the fourth month of second grade (December, as 
we use September as the first month of school) should be able to read that book 
successfully. Once the student’s level is ascertained, a book level is significant in tutoring 
for two reasons,  One, in the Interactive Reading section of the lesson, the tutor can 
choose a book with a higher level than the student is currently capable of reading to 
introduce new ideas, vocabulary, etc.  In the Guided Reading section of the lesson, the 
tutor can choose a book at or below the child’s current reading ability to facilitate fluency 
in reading.   


